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1.

Introduction

1.1. This Quality of Education Policy supports the Craven College mission to ‘Enrich lives
through learning’ and the vision ‘To deliver and develop high quality learning
opportunities for all through an aspirational team who collaborate with our key
stakeholders in a well-connected, well resourced, sustainable learning and working
environment’.

1.2. This policy provides clarity of standards for the whole professional learning community
across the College, bringing coherence across the different mechanisms to meet the
demands of stakeholders, and to enable the College to fulfil its mission and vision.

Key Principles

2.1. This policy aligns specifically to the ‘Our Offer’ strategy which incorporates the
following key principles:
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2.2. The Quality of Education is a significant indicator of performance within the Education
Inspection Framework (EIF) and a key judgement by Ofsted inspectors. This policy
aligns directly with EIF indicators.

2.3. Developing strong Quality Assurance standards is crucial to support the Key
Principles of ‘Our Offer and to create the conditions to meet these principles well.
This policy sets out the standards and the process by which systematic review will
measure the Quality of Education provided by Craven College.

Responsibility

3.1. The Vice Principal for Curriculum and Quality and all senior managers will champion
the Quality of Education Policy and apply the key principles to all aspects of their work.

3.2. Heads of Department and Managers are responsible for ensuring the standards laid
out within the Quality of Education Policy are fully embedded across all aspects of
their work and the work of their teams

3.3. The Quality Team will use the Quality of Education Policy to measure performance
and work with Heads of Department and Managers to improve standards.

3.4. The Staff and Professional Development Team will use the Quality of Education Policy
to inform CPD events and to enhance learning opportunities across the College.

3.5. All staff are responsible for meeting the standards set out in this policy in relation to
their own areas of work, and collegiate work within College teams.



4. Key Processes

4.1. The Key Principles of ‘Our Offer are mapped below, demonstrating the intended

impact and a summary of the standards expected through implementation.

The

mapping relates directly to four important College standards:
. Our Teaching and Learning Cycle (Appendix 1)

Our Behaviours (Appendix 2)

. Quality of Education (QOE) Themes (Appendix 3)
" Observation of Teaching, Learning and Assessment (OTLA) Indicators

(Appendix 4)

" Implementing the Teaching and Learning Cycle (Appendix 5)
These principles are further mapped against references to policy, practice and

performance measures.

High Level Learning

References & Measures

INTENT:
= We will articulate our higher level learning offer, including

defining specialisms for full-time, part-time students and
apprentices. We will be ambitious in Our Offer and aspire to be local
and regional specialists in high level technical skills supporting
employers to upskill their workforce. Each study programme and
education route will have a defined purpose and will be designed to
have a positive impact on students and apprentices.
IMPLEMENTATION:
The Curriculum Planning process includes a range of data to ensure
programmes are vocationally relevant and will meet the future needs
of learners and employers. This data includes the use of labour
market tools (EMSI, RCU Vector), industry changes and analysis of
progression into positive destinations. Study programmes provide
learners with a wide range of vocational and academic knowledge,
skills and behaviours which prepare them well for their next steps in
education, training or employment. On joining the College, learners’
starting points, individual needs and aspirations are identified quickly
and entered onto Pro-Monitor through a highly personalised ILP.
Lesson plans reflect an inclusive and well-chosen teaching approach
which allows for differentiated learning and for challenging objectives
to be successfully reached by all students. All lessons follow the
Teaching and Learning Cycle for well sequenced and impactful
learning. All lessons are underpinned with English and Maths
through the ‘Go Get EM’ Programme of Intent as an integral part of
every lesson. This enables the application of theory to a vocational
context. The assessment process encourages independent learning
through useful, timely and developmental feedback. Assessment is
regular and formative to prepare learners well for summative
assessment. Learners use feedback to improve their work and work
beyond qualification targets. All progress is clearly recorded on Pro-
Monitor and learners use this information to establish priorities for
further learning and development. Where learners are under
performing, this is picked up quickly by curriculum and support staff,
fully investigated and appropriate interventions take place.
Achievement for all programmes, and High Grades where relevant,
are expected to be above the National Rate. There should be
positive destinations for over 90% of all leavers, including early
leavers.

Website and prospectus
Tutorial Support Policy
Teaching and Learning Cycle
Implementing the Teaching and
Learning Cycle.

Our behaviours

Programmes of Intent (POI)
Curriculum Planning

Go Get EM POI

Citizenship Calendar
Individual Learning Plans
Lesson Plans

Pro-Monitor support records
Markbook

OTLA Policy

OTLA Indicators (Appendix 4)
Pro-Observe Records
Student Voice Analysis

High Grades Achievement
Deep Dive Departmental Grade
Destination Data Analysis
RARPA Policy

QOE Themes: 1,2,3,4,5,6,7




INTENT:

Our curriculum offer is inclusive of a person’s individual
w»  needs, and we educate and advocate for those people who
need to upskill to find work or who require moderate learning support
to access opportunities. There will be clear focus on wider skills
development to support the social mobility of all our students and
apprentices. We will be inclusive and embrace diversity to support
active citizenship. For young people, we will nurture the development
of characteristics and behaviours for success including authenticity,
resilience, collaboration and aspiration.
IMPLEMENTATION:
Citizenship themes are incorporated into the weekly sessions of
students using the Citizenship Calendar. The promotion of ‘Our
Behaviours’ is incorporated into all contact with students. Learning
goals are ambitious and student progress towards these are
regularly reviewed through tutorials. Progress Coaches and
curriculum staff work effectively with students who are at risk and to
provide the tools for accelerated progress through the development
of positive behaviours to learning. The curriculum is supported by
enrichment opportunities that are designed to develop learners more
holistically, for example through entrepreneurship, charity work and
volunteering. There is strong collaboration between curriculum and
support colleagues so that appropriate support is identified and
facilitated quickly. Support mechanisms are strong for the emotional
and physical well being of all students.

Citizenship Calendar
Programmes of Intent

Lesson Plans

Pro-Monitor Records

Learner Reviews

Student Voice Mechanisms
Safeguarding Policy

Student Engagement Strategy
Equality and Diversity Policy
Exam Access Arrangements
Policy

Counselling Service Policy and
Guidelines

Fitness for Study Policy
Prevent Strategy

QOE Themes: 1,2,4,5,6

INTENT:
R Develop a new strategy that defines our high expectations of
our Quality of Education and focus on Our People as leaders

of learning. High quality will be at the core of Our Offer with a clear
curriculum intent for each of the provision types and sector subject
areas.
We will review the ever-changing social and economic landscape to
ensure our curriculum offer is fit for purpose. Our quality systems
will be transparent and explicitly aligned with the achievement of the
College Strategic Plan.
IMPLEMENTATION:
The Quality of Education Policy, once ratified by the LTA Committee
in November 2020, will be rolled out to staff alongside the
Observation of Teaching and Learning Strategy which incorporates
the Deep Dive process. The SAR and QIP process incorporates
measures against each of the QOE Themes and Criteria, as well as
for all of the indicators taken from the EIF. QIP actions and impacts
are reviewed on a termly basis. Deep Dives will take place across all
areas of provision in AY2020-21 and provide a comprehensive
evidence base for measuring the Quality of Education. Areas in
Supported Intervention will have a swift 8-week improvement plan to
focus on specific areas and to ensure rapid improvement.
Performance and Quality Standards are measured through a regular

QOoE Policy

QOE Themes and Criteria
OTLA Policy

Deep Dive Grades
Performance & Quality Standards
Reviews.

SARs

QIPs

Supported Intervention Action
Plans

Departmental CPD Plans
RARPA Policy

QOE Themes: 1,2,3,4,5,6,7




review cycle and benchmarked against progress towards College
and area KPIs. Central CPD activity aligns to performance trends.

Digital Immersion

INTENT:
@ Incorporate a new digital strategy which places digital | Digital Strategy
immersion at the heart of teaching and learning and ensures that our | Staff CPD records
students, apprentices and customers have safe access to remote | Walkthrough
learning flexibilities. We will ensure that Our People have the tools, | OTLA Policy
skills and knowledge to facilitate digital immersion to support access | Implementing the Teaching
to blended and on-line delivery. The development of digital and | Learning Cycle
technical skills will be a golden thread throughout all our education | Student Survey
routes so that all of our students leave us with the required level of
digital literacy. QOE Themes: 1,2,3,4,5
IMPLEMENTATION:
The Digital Strategy is currently being developed through a working
group of managers within the College. Intensive training sessions
for staff on using digital solutions for remote learning have been very
effective with good levels of student engagement and staff
confidence. Teams is the central place for student group
communication and for remote learning access. The Craven & Tyro
Community Teams area is a place where practitioners share
effective examples of good digital teaching approaches and
methods. The Implementing Teaching and Learning Cycle guide
provides practical approaches and tools for adopting high-standard
practice for remote and blended learning. Laptops, cameras,
microphones and a range of physical resources are provided for
students and staff to continue learning and working when not on
campus. Microsoft Insights is used by teachers to monitor
engagement as well as attendance in remote lessons. Student
Surveys continue to monitor their experience of learning through
digital means and feedback is fed directly into the College steering
group leading on the Digital Strategy.

INTENT: T-Level Steering Group Plans

Our People will be industry experts and be at the forefront of | Curriculum Planning
technical upskilling. We will develop and deliver T Levels across the | CPD Records
subject sector areas focusing on Health Science, Science and Land- | OTLA Indicators
based subject areas initially. We will work in partnership with our | Pro-Observe Records
students and apprentices to model excellence in practice. We will | RARPA Policy
focus on a ‘One College’ vision of teaching, learning and assessment
embodied by reflective, passionate, enthused teachers and
assessors through communities of practice. QOE Themes: 1,2,3
IMPLEMENTATION:
Steering groups across the College are in the early stages of
developing the T-Level curriculum. It is intended that students and
apprentices will be invited into these steering groups as the plans
progress. Technical upskilling is a required feature of CPD for all
teaching staff. Staff undertake activity such as work placements,
shadowing or masterclasses to gain and refresh current industry
experience. The majority of workplace assessors still work in
industry or are regularly witness to current industry practice. All
teaching staff undertake self-assessment and reflection on their
practice. Walkthroughs and formal observations are recorded on




Pro-Observe to allow for self reflection against the OTLA Indicators.
Departments have identified Teaching, Learning and Development

INTENT:

We will create clear ‘Progression Pathways’ information for

students, schools, parents so that the journey to specific careers can
be seen. There will be a consistent focus on bringing careers to life
and promotion of Our Offer through progression opportunities. We
will have strong connectivity to businesses, so students have a
higher level of career focus and access to opportunities. We will
assess the impact of our curriculum Offer through high quality,
positive destinations for all our student and apprentices
IMPLEMENTATION:
The website and prospectus provides comprehensive information on
career pathways, including labour market information, the level and
type of skills desired by employers and potential salaries linked to
each qualification area. This enables prospective students and
parents to see the full journey based on qualification choices.
Employer Engagement, English and Maths, Citizenship and
curriculum enhancement are clearly planned through Programmes
of Intent in each area. The development of professional knowledge,
skills and behaviours is a key focus in all lesson planning. Work
experience is a key aspect of all Programmes of Study. The
GATSBY careers framework is fully embedded in Careers IAG
provision. All students have the opportunity for an individual and
impartial Careers IAG with a particular focus in the second semester
as students consider options for progression. The Careers Team
help students to apply for HE courses through UCAS, provide
employer network contacts and information on progression into
further study or apprenticeships. The Careers Team work in
conjunction with the Student Support Team to provide support with
alternative study or work choices for the minority of learners that do
not make the progress they intended.

Chamﬁions to irow communities of Eractice.

Website and Prospectus
Curriculum Planning
Programmes of Intent
Employer Engagement Plan
English and Maths Strategy
Citizenship Calendar
Curriculum Enhancement
Careers IAG and intervention
Destination Data Analysis
Internal Progression

QOE Themes: 1,2,4,5,6

5. Monitoring and Measuring Impact

5.1. The implementation and impact of the Quality of Education Policy will be regularly and
systematically reviewed with departments through a range of performance measures:

. Quality and Standards Performance Reviews
= Deep Dive Evaluation and Action Planning

. College KPlIs

= Area KPIs

. Supported Intervention Impacts

. QIP Impacts

" Student Voice Mechanisms

= Self-Assessment

" Observation of Teaching, Learning and Assessment

5.2. Monitoring of performance against the Quality of Education Policy will be reported by
the Quality Team directly through the Vice Principal for Curriculum and Quality.




APPENDIX 1: Craven College: Our Teaching and Learning Cycle

Sine e t.
classroom ready, prompt start and seating
arranged for the lesson.
Prepared ond ready for teaching
and learning
Through the door activity
To commit the new ready - in 60 seconds...
learning to memory
What connects this
WELCOME learning to last piece of
learning? Where does
this fit into the bigger
picture?

Checking progress is
being made both in
lesson and over time.

Last week, last month
and last term Capture

)
records of progress on 1’%\ Belaging activity /
(3

Markbook PREP/ recap

Check learning and progress

A | Higher order and critical

thinking skills AV 4

Supportive environment

(o) Presented in a way

- High expectations $ ,;" that is meaningful to

Students able to apply %‘ 6) g students and written
and demonstrate new % I in behavioural terms

Knowledge, Skills and (gr > Linked to knowledge.
Behaviours. 2) skills and behaviours.

Can the learning be Episodes of learning
applied to a range of PRESENT shared.

different contexts? Clear statement of what

progress will look like.
New information/skills.
This should use a variety of
teaching methods and learning
strategies.

Methods appropriate to the delivery
medium - remote/ classroom /
workplace



APPENDIX 2: Craven College: Our Behaviours

Q

)

ASPIRATIONAL AUTHENTIC

CURIOUS POSITIVE MINDSET

Inquisitive and interested Committed and determined
OPTIMISTIC RESPECTFUL
Have a positive outlook Inclusive and kind
PROGRESSIVE SOCIALLY INTELLIGENT

Determined to succeed Self-aware and employable

O O

COLLABORATIVE RESILIENT

CONNECTED ADAPTABLE
Work well with others Flexible
INNOVATIVE ENTHUSIASTIC
Creative ond solutions-focussed Con do ottitude
RESPONSIBLE PRAGMATIC

Tokes ownership Sensible and realistic



APPENDIX 3: EIF Quality of Education Themes (T) and Criteria (C)

How well have leaders and managers selected and developed a curriculum that develops the knowledge,
skills and behaviours that learners need in order o take advantage of the opportunities, responsibilities and
experiences that prepare them for their next stage in education, training or employment (In a way to
powerfully address social disadvantage)?

Curriculum is purposeful and clear in developing the knowledge, skills, behaviours and

([0 il cxperiences needed to prepare and enable all learners to progress to their next steps,
including addressing of social or other disadvantage.

Is it clear what the curriculum is preparing leamers for and what learners will need to be able to know and do
at the end of their learning or fraining programmes?

How well have leaders, managers and teachers planned and sequenced the curriculum so that learners can
build on previous teaching and learning and develop the new knowledge and skills they need?

How well does the curriculum offer learners the knowledge and skills that reflect the needs of the local and
regional context?

How well does the curriculum intent take into account the needs of learners, employers, and the local,

QOB regional and national economy, as necessary?

How well does the curriculum ensure that all learners benefit from high academic, technical and vocational

QOE-C5 et

Curriculum is ambitious, well planned and sequenced to build on previous learning,

(elo] B PAIreflecting the needs of all learners and to develop the academic, technical and
vocational skills for the local, regional and national economic context. QOE - C7

How ambitious is the curriculum for disadvantaged learners or those with SEND, including those who have high
needs, and will it meet those needs?

How well have leaders ensured that a subject curriculum includes content that has been identified as most
(e [0/ BN seful and that this content is taught in a logical progression, systematically and explicitly for all leamners to
acquire the intended knowledge, skills and behaviours2

How well have leaders ensured that the curriculum supports learners' progression and provides knowledge

ROEREY and/or skills for the future (including non-qualification activity, where relevant)2

How well do learners see links between different areas of knowledge and skills and recognise that some

SOEREIC knowledge and skills are transferable?

How carefully have leaders thought about the sequence of teaching knowledge and skills to build on what

(Cl=(cilt learners already know and can do?

Do teachers have expert knowledge of the subjects that they teach and, if they do not, are they supported to
address gaps so that learners are not disadvantaged by ineffective teaching?

Teachers have expert subject knowledge and any gaps or ineffective teaching are

addressed through effective professional development and support. QOE-C12

How well do teachers enable learners to understand key concepts, present information clearly and promote

QOE-CI3 iy

(e[o] EXGI LA Do feachers check learners’ understanding effectively, and identify and correct misunderstandings?

Do teachers ensure that learners embed key concepts in their long-term memory and apply them fluently and

ROEREl consistently?

How well have leaders and teachers designed the subject curriculum and do they deliver this in a way that

SOECE allows learners to transfer key knowledge to long-term memory?

Highly effective teaching, learning and assessment practice ensures that curriculum infent. AT s the curiculum sequenced so that new knowledge and skils builds on what leamers know and can do and
(elol M 7Wis implemented fully and consistently so that all learmers can use, extend and improve their ke can leamers work towards defined end points?

skills and knowledge to succeed.

(elo] B 1M Do feachers use assessment to check learners' understanding in order to inform teaching?

Do teachers use assessment to help learners to embed and use knowledge fluently, to develop their

(L=l understanding, and to gain, extend and improve their skills and not simply memorise disconnected facts?

Is the curriculum sufficiently well-constructed and well-faught to lead to good results without conflict between

OE - C20 ) . . O ) A
Q teaching a broad, rich curriculum and achieving success in examinations and tests or assessments?

Do disadvantaged learners and learners with SEND acquire the knowledge and skills they need fo succeed in

QOE - C21 life?

Does learning build towards an end point, where learners are being prepared for their next stage of education,

RoEcZ fraining or employment at each stage of their learning?

Learners are well prepared for their next stage of education, training or employment and

move into high-quaity destinations.
(elo] BAeVX I Are |earners ready for the next stage and are they going to appropriate, high-quality destinations?

How well are learners doing against nationally generated and validated performance information about

ROERCZ learners' progress and attainment?

(o] BYey LN |5 there clear evidence of the progress leamers are making?
Learners can articulate good progress from their starting points and achieve well in relation

fo challenging individual learning goals and national measures of performance. How well can learners talk about what they have remembered about the knowledge and skills they have

SOEREZS acquired and how their learning enables them to connect ideas?

How well do learners progress in relation to their starting points, based on their rate of learning, acquisition of

(e knowledge, skills and behaviours and have they achieved their individual, challenging learning goalse

Regular analysis of internal performance assessment information leads to positive actions

. (elo] BN ov 2B How well has the analysis of internal performance assessment information led fo positive actions and impacts?
and impacts for all learners.




Appendix 4: OTLA Indicators

Domain Reliably embedded Sufficiently embedded Weakly embedded
la Curriculum Teachers use their subject expertise to | Teachers use their subject expertise at all times | Teachers use of their subject expertise is limited
engage and bring alive topics which to provide effective learning opportunities for and/or does not provide effective learning
provide effective learning all students. opportunities for all students.
opportunities for all students.
1b Lesson content challenges all students | Lesson content is appropriate to the whole Lesson content is not appropriate to the group and
towards individualised ambitious group and does not lower expectations. lowers expectations for some students.
targets.
1c The sequence to the lesson is very well | There is a logical sequence to the lesson. There is not a logical sequence to the lesson.
considered and scaffolds learning
effectively for all students.
1d Wider curriculum elements are Clear links are made to wider curriculum Links to wider curriculum elements are unclear:
effectively reinforced in class: elements: 1. Maths
1. Maths 1. Maths 2. English
2. English . 2. English 3. Citizenship
3. Citizenship 3. Citizenship 4. Professional KSBs
4. Professional KSBs 4. Professional KSBs
2a Teaching Teachers demonstrate excellent and Teachers demonstrate good communication Teachers do not demonstrate good communication
engaging communication skills. skills. skills.
2b Teachers possess excellent questioning | Teachers possess good questioning skills that Teachers do not possess good questioning skills
skills that promote deeper thinking for | are applied to the majority of learners. and/or there is limited application to some learners.
all learners.
2c Teachers give explicit, detailed and Teachers give explicit, detailed and constructive | Teachers do not give explicit, detailed and
constructive feedback in class which is | feedback in class. constructive feedback in class.
then used by students to improve and
develop approaches to the tasks in the
lesson.
3a Behaviour Teachers create supportive classrooms | Teachers create supportive classrooms focused | Teachers do not create supportive classrooms focused
that actively promote the focus on on learning. on learning.
learning.
3b Student behaviour is excellent and Student behaviour contributes to the focus on Student behaviour disrupts the focus on learning.
students promote the focus on learning.
learning with peers.
da Student Students have an excellent Students are clear about how the session links Students are unclear about how the session links to
understanding of the session and how | to their overall learning aims. their overall learning aims.
it links to their overall learning aims.
Ab Students demonstrate an excellent Students can articulate what they have learned | Students cannot articulate what they have learned in
understanding of what they have in the lesson. the lesson.
learned in the lesson and clearly apply
it to further learning in class.
dc Students are able to articulate how the | Students can articulate the impact of their Students cannot articulate the impact of their learning
impact of their learning since the start | learning over time. over time.
of their course contributes to progress
against ambitious targets.
R1 Remote and How well has the teacher used digital technology to embed the OTLA indicators?
R2 blended How well has the teacher ensured that confirmation of learning has taken place for those accessing remotely?
R3 learning How well has guidance and support been easily accessible for students in this session?
R4 considerations | How well has clear inclusion and collaboration been demonstrated for all students in the session?
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Appendix 5: Implementing the Teaching and Learning Cycle

CLASSROOM/WORKSHOP REMOTE

"4

Help! channel set up for support and guidance

Friendly greetings Friendly greetings
Supportive environment

Classroom ready and seating arranged Cameras and mic on, encourage chat
Prepared and ready for teaching and learning Resources, links and equipment ready for access

Through the door activity ... ready in 60 seconds On joining Teams activity ... ready in 60 seconds

WELCOME

Worth being on time for — don’t miss out! Worth being on time for — don’t miss out!

Use The Day for currency/swift resource Use The Day for currency/swift resource
Set the mood for exciting learning Set the mood for exciting learning

Peer led = time to check attendance Peer led = time to check engagement

Curious, optimistic, respectful, positive mindset, connected, enthusiastic

Rewore H e

Organised and purposeful from the start u

What connects this learning to the last?

CLASSROOM/WORKSHOP

Organised and purposeful from the start
What connects this learning to the last?
Where does this fit into the bigger picture? Where does this fit into the bigger picture?
Bridging activity (scaffolding with hyperdocs)

Use the PREP activity:
* \erbal or digital presentation
» Padlet or Flipgrid for peer feedback

Bridging activity (scaffolding with activities)

Use the PREP activity:
* \erbal, physical or digital presentation
» Padlet or Flipgrid for peer feedback

CONNECT

Recap learning/assess prior learning
* Teamschat Forms Kahoot
* Channel group activity

Recap learning/assess prior learning
* Responses Forms Kahoot
*  Seated group activity

Curious, progressive, responsible, committed, determined, pragmatic

CLASSROOM,WORKSHOP

REMOTE . ' .

Present meaningful learning objectives W

Link to knowledge, skills & behaviours

Present meaningful learning objectives

Link to knowledge, skills & behaviours
Reinforce previous maths and English lesson Reinforce previous maths and English lesson
Relate to citizenship agenda Relate to citizenship agenda
Share specific learning intentions/possibilities Share specific learning intentions/possibilities
Measurable verb in each objective Measurable verb in each objective
Order the learning, progressively complex Order the learning, progressively complex

Clear statement of what progress looks like Clear statement of what progress looks like

LEARNING OUTCOMES

Share learning episodes Share learning episodes - chat or channels

Give regular feedback on how well learning
outcomes are met through chat or channels

Give regular feedback on how well learning
outcomes are met.

Positive mindset, enthusiastic, pragmatic, responsible, collaborative, curious, optimistic



Appendix 4: Implementing the Teaching and Learning Cycle (continued)

CLASSROOM/WORKSHOP

New information, concepts, terminology, skills

Chunk and chew: give learners time to think,
plan and investigate

Use a variety of teaching methods and learning
strategies:

*  Active learning

*  Discovery learning scenarios
*  Problem solving

*  Peer teaching

*  Projects

*  Summary sharing

*  Peer feedback and evaluation

CLASSROOM/WORKSHOP

Students able to apply and demonstrate new
Knowledge, Skills and Behaviours.

Learning can be applied to a range of contexts
* Create a poster

* Designa model

* Hold a debate or interview

*  Make an instructional brochure

* Use aVenn diagram to compare

* Create a map or vision board

+  Demonstrate a practical or technical skill

«  Demonstrate advanced skills

PRESENT

REMOTE

A4

As for classroom but consider:

Asynchrous learning through pre-recorded
videos and flipped learning.

Using hyperdocs to:
Engage Explore  Explain  Apply

Reflect Share Extend
Set up digital areas for collaboration:

Podcasts Digital books

Padlet Flipgrid
Teams channel/screenshare/live documents

Encourage peer supportin chat

Aspirational, progressive, curious, collaborative, innovative, responsible, adaptable, enthusiastic

REMOTE

49
N

Students able to apply and demonstrate new
Knowledge, Skills and Behaviours.

Learning can be applied to a range of contexts

* Create a digital poster

* Designa 3D model

*  Hold a debate or interview Tearms meeting

*  Make an instructional brachure

* Usea Venn diagram to compare

* Create a map or vision board (Padlet , Flipgrid )

* Live/recorded demos of a practical or technical skill

* Live/recorded demos of advanced skills

Aspirational, adaptable, enthusiastic, pragmatic, authentic, collaborative, resilient

CLASSROOM/WORKSHOP

Commit new learning to memary

Check progress is being made in class and over
time

Question learners (inclusive, differentiated)
Take a vote on multiple choice

Student defined success criteria (verbal met?)
Ongoing evaluation of engagement in lesson
Capture records of progress on Markbook

Ensure clear information sharing with Progress
Coaches

REVIEW & RECAP

&

REMOTE

Check progress is being made in class and over
time

Commit new learning to memary

Quiz or survey for assessment (Forms Kahoot)

Use a poll for multiple choice

Student defined success criteria (chat met?)
Use Microsoft Insights to check engagement
Capture records of progress on Markbook

Ensure clear information sharing with Progress
Coaches

Aspirational, progressive, responsible, connected, respectful, socially intelligent, determined
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